Lost in Translation:
Effective Strategies for
Adapting Cross-
Language Interventions

Session Number 1719



Financial

Disclosure

» Portions of the work discussed was supported by

Cooperative Agreement R324C080011, the Center for
Response to Intervention in Early Childhood, and currently
by Grants R324A170073 from the Institute of Education
Sciences, U.S. Department of Education.

- Howard Goldstein is a paid employee of the University of

South Florida. Xigrid Soto was an employee at the University
of South Florida at the time the related work was done.

- Howard Goldstein holds intellectual property rights and

receives royalties from Paul Brookes Publishing for PAth to
Literacy. This interest has been reviewed by the University in
accordance with its Individual Conflict of Interest policy, for
the purpose of maintaining the objectivity and the integrity
of research at the University of South Florida.



Xigrid Soto, PhD, CCC-SLP

Postdoctoral Fellow
Juniper Gardens Children’s Project

University of Kansas

Arnold Olszewski, PhD, CCC-SLP

IntrOd UCt|OnS Assistant Professor

Department of Speech Pathology & Audiology

Miami University

Howard Goldstein, PhD, CCC-SLP

Professor, Associate Dean of Research

Department of Communication Sciences &
Disorders

University of South Florida



e Why does adapting interventions
cross-linguistically matter?

e Adaptations vs. direct translations

e Strategies for adapting
Interventions

O Utl | ne e Hands-on activity to adapt

interventions cross-linguistically

e Questions and discussion
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» "Cultural and linguistic competence is a set of congruent
behaviors, attitudes, and policies that come togetherin a
system, agency, or among professionals that enables
effective work in cross-cultural situations.”

How has ASHA
responded to

* Principal Ethic I, Rule F. "Although providing services to

linguistically diverse individuals may require the assistance
the increasing of trained interpreters or other bilingual professionals, it is

: ! _ the responsibility of the professional to understand the
dive rsity In our influence of issues related to cultural and linguistic
clients? diversity (e.g., second language acquisition, dialectal
differences, bilingualism). Ultimately, the professional is
responsible for the appropriate diagnosis and
treatment/management of communication disorders, as
well as of swallowing and balance disorders.”

Retrieved from: https://www.asha.org/Practice/ethics/Cultural-and-
Linguistic-Competence/ ¢



http://www.asha.org/PRPSpecificTopic.aspx?folderid=8589935230&section=Key_Issues
http://www.asha.org/Practice-Portal/Professional-Issues/Collaborating-With-Interpreters/
https://www.asha.org/Practice/ethics/Cultural-and-Linguistic-Competence/

Barriers to
culturally

competent
services

Therapist- Limited
client number of

mismatch bilingual SLPs

=\
Intervention
materials

Limited
assessments

Lack of access
to trained
Interpreters




Direct

Adaptions Translations
e Changing intervention e Changing intervention
Adaptatigns materials/assessments materials/assessments
: from one language to from one language to
versus direct the other the other
translations e Considering linguistic e Usually closer to
and cultural original (most likely
differences word for word)

Adaptations = Direct Translations



Conduct a cross-linguistic
analysis

How to We —
Adapt Learn similarities and
P : differences specific to the
Intervention topic area
Materials
Evaluate the
Cross-

appropriateness of the
iIntervention targets

Linguistically?

Embed evidenced-based
practices for English/Dual
Language Learners



Supplemental
early literacy
curriculum

Phonological
Awareness

- PAthewo
leteracy

Scope and
Sequence

Explicit
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Scripted lessons
for small-group
Instruction

About 12 weeks
of instruction



Instruction
Example

I'm going to say the parts of the word baseball. Listen: base (1) ball.

Let’'s say the parts of the word baseball: base (1) ball. (Stretch out a
hand for each part.) Now you say the word. (Clap.)

+ |Yes. Baseball. This is the letter B. It makes the /b/ sound.

-/NR

Let’s try it again. Say the parts of the word baseball with me: Base (1)
ball. (Stretch.) Now, let’'s say the word. Baseball. (Clap.)

Listen: doghouse. Let’s say the word: doghouse. (Put hands together.) Now

you say the parts of the word doghouse. (2)

+

Yes! Dog (1) house! This is the letter D. It makes the /d/ sound.

NR

Dog (1) house. Let’s try it again. The word: doghouse. (Put hands together.)
Now you say the parts of the word. (2)

Dog (1) house. Let’s try it again. The word: doghouse. (Put hands together.)

(Put hands together.) Now you say the parts of the word. (2)

The parts of the word: dog (1) house. (Stretch.) Again. The word: doghouse.
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Instruction

Example

First Part Identification

Watch my fingers and listen to the parts of the word: note (1) book.
(Hold up one finger then a second finger.) Say the parts of the word
notebook with me and hold up your fingers: note (1) book. (Hold up

one finger then a second finger.) Now, you say the first part of the
word and hold up one finger. (2)

+ | Yes! Notel This is the letter (2) N. It makes the (2) /n/ sound.

Note. Let’s try it again. Say the parts of the word notebook and hold up
your fingers: note (1) book. (Hold up one finger then a second finger.)
Now you say the first part of the word and hold up one finger. (2)

Note. Let's fry it again. Listen: Note (1) book. (Hold up one finger then a
second finger.) The first part: Note. (Hold up one finger.) Again. Say the
- | parts of the word notebook with me and hold up your fingers: note (1)
book. (Hold up one finger then a second finger.) Now you say the firsf
part of the word and hold up one finger. (2)
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Instruction

Example

First Sound Identification

We are going to play another game with Fae Fox. (Pass out picture sheets
showing: sat, mat, pat, rat.) These words sound the same but have different first
sounds. Look: sat, mat, pat, rat. (Point to pictures as you say the word.) I'm
going to try to trick you. | will say the first sound of a word and | want you to
point to the picture that starts with the sound. Listen: /s/. Point to the one that
starts with /s/. (2)

+

Yes! Sat. This is the letter (1) S. It makes the (1) /s/ sound.

NR

(Point to sat.) Listen again: /s/. Now you point to the one that starts with
/s/. (2)

(Point to sat.) Listen again: /s/. I'm pointing to sat because it starts with
/s/. (Point to sat.) Now you try it. Listen: /s/. Now you point to the one
that starts with /s/. (2)

AK Instruction Yes! Sat. This is

the letter (2) S. It

makes the (1) /s/
sound.
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* [terative development of intervention:

Integrating

o alphabet
instruction

Efﬂ Cd Cy Of e Integrated in storybooks )
PAth to

Clnstruction in small N
(Ziolkowski & Goldstein, groups (Goldstein et al.,
2008) * (Olszewski, Soto, & 2017)

e One-on-one treatment Goldstein, 2017)
(Noe et al., 2014; Kruse et

Literacy o, 205

\ Efficacy multiple \_ ) rarfllliasr:ﬁ;—e d
baseline studies design*
esign

of children receiving PAth to Literacy met KG

benchmarks in the First Sound Fluency measure of the
DIBELS compared to 32% of children in the control group.




Step 1: Conduct a cross-linguistic analysis

Uowel ‘nven!ory ;

SPANISH ENGLISH

Adapting PAth .
to Literacy to Spanlsh Vs. Enllsh
Spanish ' /

I INGUISTICS§

EYILINGUISTICS 18



https://bilinguistics.com/slp-graduate-student-resources/?dsuccess=https://bilinguistics.com/download/8620/

Step 2: Learn more about the specific topic

dlréad

Developmental Sequence of PA * Compound words; words; Not fully understood (Jimenez-
Skills syllables; phonemes Gonzalez & Garcia, 1995)

* Blending and segmenting of
syllables acquired before
English speakers (Anthony et
al., 2011)

i * Shorter words (2 syllables)
to Literacy to with or without nitial

consonant clusters and words

) p anis h with initial continuant sounds

(e.g.,/s, f/) are easier to
manipulate (Pollard-Durodola
& Simmons, 2009)
~ PASKill Most Predictive of * Phonemic awareness *  Segmentation at the syllable
Reading (blending and elision) level (Gorman & Gillam, 2003)

Adapting PAth

19



Step 3: Evaluate the appropriateness of the

Intervention
* English-only—

Language

: e Blending
Adapting PAth PRONCIOGICEI -y

to Litera(;y to Awareness e First Part Identification
'  Eirst Soundldentitication
Spanish

Word e Compoyunrdwerds-

e 2 syllable words

Manipulations RS |

Alphabet e 16 letters
Knowledge * Nevowets-




Adapting PAth
to Literacy to
Spanish

Step 4: Incorporate evidenced-based
oractices for ELs/DLLs

Language
Scaffolding

Visual supports

Support of the
home language

Multiple
exemplars

Repetition and
multiple response
opportunities



Letter
Set

PA
Skill

Words

English-Only

Unita

B,CJT

Blending

Compound
words, 1,2
syllables

Unit 2

D, G, H, K

Segmenting

Compound
words, 1,2
syllables

Unit 3

F, L, N, W

First-Part
ID

Compound
words, 2
syllables

Bilingual

Overview of PAth to Literacy Overview of PAsos Para Leer
Unit 2 Unit 2 Unit 3 Unit 4

Unit 4
Letter S,i,Pp,F D,Kk,M,a R,G,N,e L, B, Cc, Ww
Set
M, PR, S PA Blending Segmenting  First-Part First-sound
Skill Identification  identification
(English words)
First-Sound
ID Words 2,3 2,3 2,3 Compound
syllables  syllables syllables words, 1
syllables
1,2 syllables .
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Mar + ta=
Marta
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/
Unidad 1
Mezclar

—----_-_-1

 Mezclar Leccién 1A Materiales |

| Enfoque: Marioneta: Marfa lo mariposa l

I Imégenes: sopa, perro, imagen, isla, |

I » Mezclar sonidos en palabras ﬂ:a sa';a fseﬁ{ : |
s: Pp, S5, i,

| de 2 y 3 silabas Repasemos lo Aprendido: pag. 3 :

N go0s |14 1o 1 'Hola! Hoy vamos a jugar con Marta la mariposa. A Marta le encanta mezclar

7 Marioneta:
Marta la
marniposa

~ Imagen: sopa

Marioneta:
Marta la
mariposa
» Imagen: pero
- lehaiPp
‘ i "Fp‘ F|Ss

sonidos en palabras. Vamos a ayudarla. Pero primero, vamos a aprender lo que
es una palabra. Esta es la palabra: sopa. Ensefie laimagen con las partes
juntas. La palabra sopa tiene dos partes pequefias. Divida la imagen en dos
partes. Las partes pequefias de la palabra sopa son so (1) pa. Ensefie la imagen
divida en dos partes. Cuando ponemos las dos partes juntas, tenemos la
palabra sopa. Una las dos partes de la imagen.

Achwdod 1

Vamos a ayudar a Marta la mariposa a mezclar mds sonidos en palabras. Esta

es la palabra: perro. Ensefie laimagen con las partes juntas. Di: perro. La

palabra perro tiene dos partes: pe (1) ro. Divida la imagen en dos partes. Una

las dos partes de laimagen. Di las partes juntas: pe (1) rro. (3)

Vamos a intentarlo de nuevo. La palabra perro fiene

dos partes: pe (1) mo. Divida laimagen en dos

partes. Ahora vamos a unir las partes juntas (una las

dos partes de laimagen): pe (1) mo.

+ iMuy bien! Las partes pe (1) rro juntas forman la
Correcto | palabra perro.

Perro empieza con la lefra (1) P. P hace el sonido (1)
W Alfabeto | /p

8 Incorecto;
No Respuesta

» Imdgenes: foto,
isl, silla
~ lefras: F.i, Ss

7 Marioneta:
Morta la
mariposa

~ Imagen: papa

7 lefra: P,
F|nJSs Pp

Substituya estas palabras una a la vez para practicar mas veces.
foto, isla, silla

Actividad 2

Marta la Mariposa quiere mezclar sonidos con ofro juego. Las partes de la
palabra son pa (1) pa. Toque un cuadrado por silaba. Esto hace la palabra (3):
papa. Deslice el dedo en la flecha para indicar las dos partes juntas. Di las
partes juntas: pa (1) pa (3).

Casi. La palabra papa tiene dos partes: pa (1) pa.
Toque un cuadrado por slaba. Ahora vamos a unir
Incorrecto; | |qs partes de la palabra. Deslice el dedo enla
No Respuesta | o oh. Di las partes juntas: pa (1) pa.
+ iPerfecto! Las partes pa (1) pa juntas forman la
Correcto | palabra papa.
Papa empieza con la lefra P (1). P hace el sonido

=2 Atabeto | (1) /p

» Imdgenes: salso,
feliz
Letras: F, S5

Substituya estas palabras, una a la vez, para practicar més veces.
salsa, feliz

Actividad 5

Actividad 3

Esta vez Marla fe quiere ensefiar ofro juego. Las parfes de la palabra son 54 (1) ba
(1) na. Toque la mesa una vez por cada slaba. Vamos unir las partes. Deslice el

4 Marta ;10 : dedo por la mesa para indicar las partes juntas. Es la palabra: sdbana. Ahora es tu
mariposa tuno. Vamos a unir las partes juntas: sé (1) ba (1) na (3):
z_lela: 5s ; Vamos a infentarlo de nuevo. La palabra sabana
i H|Pe ” fiene fres partes: sd (1) ba (1) na. Toca la mesa por
Incorrecto; | ¢ qdq slaba. Ahora vamos a unir las partes de la
No Respuesta | oiabrq (desiice el dedo por la mesal:
34 (1) ba (1) na.
iExcelente! Las partes sa (1) ba (1) na juntas forman
+ Correclo | |a palabra sabana. ‘
W Subana empieza con la lefra § (2). § hace el sonido
Alfabeto | (2) /zss/.
"7 lehos:| Pp Substituya estas palabras, una a la vez, para practicor més veces.
‘ iguana, pingiino
FXS (10 [+ . B Ahora Marta la mariposa quiere mezclar sonidos sin ninguna imagen. Escucha.
[ Maslonala: Di la las partes de la palabra juntas: fan (1) tas (1) ma (3).
Martala Vamos a intentarlo de nuevo. La palabra fantasma
5 rmp?" tiene fres partes: fan (1) tas (1) ma. Ahora vamos a

‘Ss‘Pp

z‘:‘:“’m? unir las partes de la palabra: fan (1) fas (1) ma.

iPerfecto! Las partes fan (1) tas (1) ma juntas forman
+ Correcto | la palabra fantasma. ‘
W Fantasma empieza con la lefra (2) F. F hace el

Allabeto | sonido (2) /fi

| » lefras: s, Pp, F

Substituya estas palabras, una a la vez, para practicar mas veces.
sabado, pecera, farmacia

» Marta la
mariposa
7 letra:Pp

F i“rp 8

A Marta la mariposa le gusta hablar espaiiol e inglés. Ella también sabe mezclar
sonidos en inglés. En ingles, es blending. La palabra pencil (inglés), significa lapiz
(espariol). Dime la palabra con las partes juntas: pen (1) cil (inglés). (3)

Vamos a intentarlo de nuevo. La palabra pencil
R® fiene dos partes: pen (1) cil. Ahora vamos a unir las
Incorrecto; | narfes de la palabra: pen (1) cil.

No Respuesta
iBien! Las partes pen (1) il juntas forman la palabra
+ Corecto | pencil.

Al Pencil empieza con la lefra (3) P. P hace el sonido
= Allabeto | (3) /p

| # lekas:Ss,F.i

Substituya estas palabras, una a la vez, para practicar mas veces.
scissors (lijeras), flower (flor), insect (insecto)

23



Generalization of Skills Across
Languages

Vet (1771 s s I3l A Marta la mariposa le gusta hablar espaiol e inglés. Ella también sabe mezclar
sonidos en inglés. En ingles, es blending. La palabra pencil (inglés), significa lapiz

4 m::::fa (espariol). Dime la palabra con las partes juntas: pen (1) cil (inglés). (3)
’ 11
leFtra i i Pp | S Vamos a intentarlo de nuevo. La palabra pencil
% liene dos partes: pen (1) cil. Ahora vamos a unir las
Incorrecto; | nartes de la palabra: pen (1) cil.
No Respuesta
+ iBien! Las partes pen (1) cil juntas forman la palabra
Correclo | pencil.
W Pencil empieza con la lefra (3) P. P hace el sonido
Alfabeto | (3) /p/.
# letras: s, F, | * Substituya estas palabras, una a la vez, para practicar més veces.
scissors (lijeras), flower (flor), insect (insecto)

24
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Meet
Javier

—

Sy

English Grammatical Spanish Grammatical
Errors Errors

Subject-verb agreement:
-They is going tomorrow.

Irregular past tense verbs:
-1 blowed the bubbles.

Present progressive:

-He is ride the bike home.

Clitic errors (omissions):
-The girl @ ['s] ball.

L

Subject-verb agreement:
-El nifio van al parque.
-Los gato estan comiendo.

Gender article errors:
-La nino brinca.

-Clitic errors (omission):
-¢Trajistes @ [la] bola?

i :




Step 1: Conduct a cross-linguistic analysis




Step 2: Learn more about the specific topic

-Verbs and objects  -S-V-O structure

-Adjectives -Irreqular verbs
-Elaborated -Inflections
sentences

-Wh-questions

-Articles

-Clitics

-Variety of word
order

-Gender articles
-Order of adjectives
-Morphological
derivations

29
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Step 3: : English Syntax Targets:
Evaluate appropriateness -Pronouns
of the intervention -Subject-verb-object

-irregular verbs




DRSS Al

He blew the big bubbles.

O

O



Step 4: Incorporate evidenced-based
oractices for ELs/DLLs

Language
Scaffolding

Visual supports

Support of the
home language

Multiple
exemplars

Repetition and
multiple response
opportunities
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xigridsoto@ku.edu

Thank you!

IGracias! olszewak@miamioh.edu
.aracClas.

hgoldstein@usf.edu



