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Outline

• Why does adapting interventions 
cross-linguistically matter? 

• Adaptations vs. direct translations 

• Strategies for adapting 
interventions

The 
Basics 

• Hands-on activity to adapt 
interventions cross-linguistically 

Try It 
Out!

• Questions and discussion 
Let’s 
Talk! 
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The Basics 
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Why does 
adapting 
interventions 
cross-
linguistically 
matter? 

Typical classroom 

1950 2019
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Why does 
adapting 
interventions 
cross-
linguistically 
matter? 

Retrieved from elearninginfographics.com 
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How has ASHA 
responded to 
the increasing 
diversity in our 
clients? 

 “Cultural and linguistic competence is a set of congruent 
behaviors, attitudes, and policies that come together in a 
system, agency, or among professionals that enables 
effective work in cross-cultural situations.” 

 Principal Ethic I, Rule F. “Although providing services to 
linguistically diverse individuals may require the assistance 
of trained interpreters or other bilingual professionals, it is 
the responsibility of the professional to understand the 
influence of issues related to cultural and linguistic 
diversity (e.g., second language acquisition, dialectal 
differences, bilingualism). Ultimately, the professional is 
responsible for the appropriate diagnosis and 
treatment/management of communication disorders, as 
well as of swallowing and balance disorders.” 

Retrieved from:  https://www.asha.org/Practice/ethics/Cultural-and-
Linguistic-Competence/ 8

http://www.asha.org/PRPSpecificTopic.aspx?folderid=8589935230&section=Key_Issues
http://www.asha.org/Practice-Portal/Professional-Issues/Collaborating-With-Interpreters/
https://www.asha.org/Practice/ethics/Cultural-and-Linguistic-Competence/


Barriers to 
culturally 
competent 
services 

Therapist-
client 

mismatch 

Limited 
number of 

bilingual SLPs

Limited 
assessments 

Few 
intervention 

materials 

Lack of access 
to trained 

interpreters
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Adaptations 
versus direct 
translations 

Adaptions

• Changing intervention 
materials/assessments 
from one language to 
the other

• Considering linguistic 
and cultural 
differences

Direct 
Translations

• Changing intervention 
materials/assessments 
from one language to 
the other

• Usually closer to 
original (most likely 
word for word)

Adaptations Direct Translations
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How to We 
Adapt 
Intervention 
Materials 
Cross-
Linguistically? 

Conduct a cross-linguistic 
analysis

Learn similarities and 
differences specific to the 
topic area 

Evaluate the 
appropriateness of the 
intervention targets

Embed evidenced-based 
practices for English/Dual 
Language Learners 11



Supplemental 
early literacy 

curriculum 

Phonological 
Awareness

Scope and 
Sequence 

Explicit 
Teaching 

Scripted lessons 
for small-group 

instruction

About 12 weeks 
of instruction 
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Instruction 
Example + Yes.  Baseball.  This is the letter B. It makes the /b/ sound. 

-/NR
Let’s try it again. Say the parts of the word baseball with me: Base (1) 

ball.  (Stretch.)  Now, let’s say the word. Baseball. (Clap.)

I’m going to say the parts of the word baseball.  Listen: base (1) ball.  

Let’s say the parts of the word baseball: base (1) ball.  (Stretch out a 
hand for each part.)  Now you say the word. (Clap.)

Blending

+ Yes!  Dog (1) house! This is the letter D. It makes the /d/ sound.

NR
Dog (1) house.  Let’s try it again. The word: doghouse. (Put hands together.)

Now you say the parts of the word.  (2)

-

Dog (1) house.  Let’s try it again. The word: doghouse. (Put hands together.)

The parts of the word: dog (1) house.  (Stretch.) Again.  The word: doghouse. 

(Put hands together.) Now you say the parts of the word.  (2)

Listen: doghouse. Let’s say the word: doghouse. (Put hands together.) Now 
you say the parts of the word doghouse.  (2) 

Segmenting
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Instruction 
Example 

First Part Identification

+ Yes!  Note! This is the letter (2) N. It makes the (2) /n/ sound.

NR

Note.  Let’s try it again.  Say the parts of the word notebook and hold up 

your fingers: note (1) book.  (Hold up one finger then a second finger.)

Now you say the first part of the word and hold up one finger.  (2)  

-

Note.  Let’s try it again.  Listen: Note (1) book.  (Hold up one finger then a 

second finger.) The first part: Note.  (Hold up one finger.) Again.  Say the 

parts of the word notebook with me and hold up your fingers: note (1) 

book.  (Hold up one finger then a second finger.) Now you say the first 

part of the word and hold up one finger.  (2)  

Watch my fingers and listen to the parts of the word: note (1) book.  

(Hold up one finger then a second finger.) Say the parts of the word 

notebook with me and hold up your fingers:  note (1) book.  (Hold up 

one finger then a second finger.) Now, you say the first part of the 
word and hold up one finger.  (2)
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Instruction 
Example 

First Sound Identification

+ Yes!  Sat.  This is the letter (1) S. It makes the (1) /s/ sound.

NR
(Point to sat.) Listen again: /s/.  Now you point to the one that starts with 

/s/.  (2)

-

(Point to sat.) Listen again: /s/.  I’m pointing to sat because it starts with 

/s/.  (Point to sat.) Now you try it.  Listen: /s/.  Now you point to the one 

that starts with /s/.  (2)

We are going to play another game with Fae Fox.  (Pass out picture sheets 

showing: sat, mat, pat, rat.) These words sound the same but have different first 

sounds.  Look: sat, mat, pat, rat.   (Point to pictures as you say the word.)  I’m 

going to try to trick you. I will say the first sound of a word and I want you to 

point to the picture that starts with the sound.  Listen: /s/.  Point to the one that 
starts with /s/.  (2)

AK Instruction

S B T M

Yes! Sat. This is 
the letter (1) S. It 
makes the (1) /s/ 

sound.
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Efficacy of 
PAth to 
Literacy 

 Iterative development of intervention: 

• Integrated in storybooks 
(Ziolkowski & Goldstein, 
2008)

• One-on-one treatment 
(Noe et al., 2014; Kruse et 
al., 2015)

Efficacy multiple 
baseline studies 

• (Olszewski, Soto, & 
Goldstein, 2017)

Integrating 
alphabet 

instruction • Instruction in small 
groups (Goldstein et al., 
2017)

Cluster-
randomized 

design* 

*82% of children receiving PAth to Literacy met KG 
benchmarks in the First Sound Fluency measure of the 

DIBELS compared to 32% of children in the control group. 
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Adapting PAth
to Literacy to 
Spanish 

Step 1: Conduct a cross-linguistic analysis 
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https://bilinguistics.com/slp-graduate-student-resources/?dsuccess=https://bilinguistics.com/download/8620/


Adapting PAth
to Literacy to 
Spanish 

Step 2: Learn more about the specific topic 
area 

19



Adapting PAth
to Literacy to 
Spanish 

Step 3: Evaluate the appropriateness of the 
intervention

• English-only
Language 

• Blending 

• Segmenting 

• First Part Identification 

• First Sound Identification 

Phonological 
Awareness 

• Compound words 

• 2 syllable words 

• 1 syllable words 

Word 
Manipulations 

• 16 letters 

• No vowels 
Alphabet 

Knowledge 
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Adapting PAth
to Literacy to 
Spanish 

Visual supports
Language 

Scaffolding

Support of the 
home language

Multiple 
exemplars

Repetition and 
multiple response 

opportunities

Step 4: Incorporate evidenced-based 
practices for ELs/DLLs
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Overview of PAth to Literacy

Unit 1 Unit 2 Unit 3 Unit 4 

Letter
Set 

B, C, J, T D, G, H, K F, L, N, W M, P, R, S

PA 
Skill

Blending Segmenting First-Part
ID

First-Sound
ID

Words Compound
words, 1,2 
syllables

Compound
words, 1,2 
syllables

Compound 
words, 2 
syllables

1,2 syllables
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English-Only Bilingual
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Generalization of Skills Across 
Languages 
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Try it Out! 
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• Bilingual Preschooler
• Spanish is the primary home 

language
• Developmental Language 

Delay
• Results from the 

morphosyntax subtest of the 
Bilingual English Spanish 
Assessment (BESA; Peña et 
al., 2014) revealed 
difficulties producing the 
following…

Meet 
Javier 
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English Grammatical 
Errors 

Spanish Grammatical 
Errors 

Subject-verb agreement: 
-They is going tomorrow. 

Irregular past  tense verbs: 
-I blowed the bubbles. 

Present progressive: 
-He is ride the bike home.

Clitic errors (omissions): 
-The girl ø [‘s] ball. 

Subject-verb agreement: 
-El niño van al parque. 
-Los gato estan comiendo. 

Gender article errors:
-La niño brinca. 

-Clitic errors (omission): 
-¿Trajistes ø [la] bola? 



Step 1: Conduct a cross-linguistic analysis 

28

English Spanish

Word Order Typically time-
ordered sentence 
structure (Subject-
Verb-Object)

Relatively free word 
order 

Subject in 
Sentences

Obligatory Pro-drop (can omit 
subject in sentence) 

Morphology Rich morphological 
language 

Gender Articles Present for all nouns

Adjectives Before nouns After nouns 



Step 2: Learn more about the specific topic

29

Both Languages English Spanish

-Verbs and objects 
-Adjectives
-Elaborated 
sentences
-Wh-questions
-Articles
-Clitics

-S-V-O structure
-Irregular verbs
-Inflections  

-Variety of word 
order
-Gender articles
-Order of adjectives
-Morphological 
derivations 
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He blew the big bubbles.

Step 3: 
Evaluate appropriateness 

of the intervention

English Syntax Targets: 
-Pronouns 

-Subject-verb-object 
-irregular verbs 
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He blew the big bubbles.

El sopló el grande burbujas. 

Sopló las burbujas grandes.



Visual supports
Language 

Scaffolding

Support of the 
home language

Multiple 
exemplars

Repetition and 
multiple response 

opportunities

Step 4: Incorporate evidenced-based 
practices for ELs/DLLs
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Let’s Talk!
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Thank you! 
!Gracias!

xigridsoto@ku.edu 

olszewak@miamioh.edu

hgoldstein@usf.edu
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